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The effects of full implementation vs partial implementation utilizing the
accelerated reading program in the reading classroom
Abstract
Developing a full implementation program while staying within the guidelines of the Accelerated Reader
program was the prime motivation for paper. Preparing our students to actively engage with the texts that
they read daily, would provide motivation, and assist our students in their relationship with literature. Full
implementation of the program in the classroom provides sixty minutes of accelerated reading time along
with mini lessons provided to develop reading strategies, along with peer talks to provide resources and
different literature available. Goal setting and individual conferences were also viewed as an essential tool
for monitoring the students' progress. Students were encouraged to take these zone books home and
continue reading in their free time. The results were measured through the Star Data, Accelerated Reader
software, and reading logs which measured progress of the students throughout the year. Student reading
attitude surveys were given to the students and parents prior to the process of full implementation, mid
year grading period and then at the end of the school year. The Accelerated Reader software will record
the number of tests and percents of tests taken. Assumptions were made that while partial
implementation develops strong readers, using the processes of full implementation, students will read
more books, improve their reading attitudes, and develop a strong knowledge of literature.
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Abstract
Developing a full implementation program while staying within the guidelines of the Accelerated
Reader program was the prime motivation for paper. Preparing our students to actively engage with the
texts that they read daily, would provide motivation, and assist our students in their relationship with
literature.
Full implementation of the program in the classroom provides sixty minutes of accelerated reading
time along with mini lessons provided to develop reading strategies, along with peer talks to provide
resources and different literature available. Goal setting and individual conferences were also viewed as an
essential tool for monitoring the students' progress. Students were encouraged to take these zone books
home and continue reading in their free time.
The results were measured through the Star Data, Accelerated Reader software, and reading logs
which measured progress of the students throughout the year. Student reading attitude surveys were given
to the students and parents prior to the process of full implementation, mid year grading period and then at
the end of the school year. The Accelerated Reader software will record the number of tests and percents
of tests taken.
Assumptions were made that while partial implementation develops strong readers, using the
processes of full implementation, students will read more books, improve their reading attitudes, and
develop a strong knowledge of literature.

Progressive technology has ushered computers into our personal lives, our homes,
and within the classrooms of our schools. As educators we find it vital to find effective
means for its use. The computer has become, out of necessity, a permanent place in most
classrooms. Emphasis is now shifting to the role of the computer; it is viewed not only as
a tool for teaching, but an essential entity to the learning process. The common concern
shared by most educators is the effectiveness of a computer-assisted education. This is
especially true in the area of reading education. "It is widely believed that computer
assisted instruction will create significant increases in children's reading ability---especially comprehension" (Tilman, 1995, pg.5).
Integrating computer-assisted instruction into the reading classroom is an
innovative approach for students to achieve academic success. These computer programs
can reach a wide range of reading levels within a classroom, while a minimum amount of
computer knowledge is needed to use computer-assisted reading programs. The program
allows children to interact with the computer and can cover a wide variety of skill and
concept areas.
Technology is being incorporated into our school systems all over the country.
Great sums of money are being spent to implement computer programs and software into
schools and curriculum. Evidence is needed to show that these programs are paying off in
improved student reading.
The Accelerated Reader Program
The Accelerated Reader Program(ARP), developed by The Institute of Academic
Excellence, is a literature-based reading program that provides a comprehensive approach
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to motivation, managing, and assessing student reading practices. Its basic elements
include:
•

Learning Information Systems, technology that captures information about student
reading and reports it back to the teachers. The Accelerated Reader Program is the
main learning information system in the program.

•

TWI, the application of Reading To, Reading With, and Reading Independently

•

A reading motivation system that introduces students to the excitement of books and
builds their love and enjoyment for reading and learning

•

MIMI, the all important teacher role of Motivating, Instructing, Monitoring, and

Intervening
(the Institute for Academic Excellence, Inc., 1997, p.5)
Accelerated Reader Program is a computer-based system that gives students and
teachers immediate feedback in an objective manner. It electronically keeps track of a
student's growth and is reported to build motivation and excitement about reading by
providing a source to measure reading accomplishments (Sponder, 1997). Through the
ARP, teachers and students are given access to books, a rating system, and
documentation of results.
What makes Computer Assisted Programs Work
Computer-assisted instruction ideally increases significantly children's ability to
read and comprehend. The Accelerated Reading Program supports instruction for various
ways oflearning. ARP gives students opportunities to encounter a wide variety of text
structures in a wide variety of ways. By allowing students the freedom of different
choices of literature within their reading levels, each student has the opportunity to work
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individually and at his or her own pace. The students are not forced to "keep up" with
the group; they are more relaxed due to the freedom to work independently. Each student
is given a placement test, which is taken on the computer. This test is called the STAR
test. Results from this test are immediately available to the student and teacher. The
student is then designated a level of reading based on the placement test taken. This level
is referred to as the child's zone. These zones are color coded for easy recognition on any
accelerated reader literature book. (Appendix A) The program is not designed to be a
separate means of learning, but is meant to be used in conjunction with other instructional
strategies. Due to the high degree of concentration on motivation within the ARP
(extrinsic motivation to encourage participation) and student involvement, students are
spending more time on task at the computers (Goldman, 1998).
A teacher's or district's decision to use a computer program like the Accelerated
Reader Program should be based on four specific questions (Simic, 1993), Will teachers
willingly use the technology? Will the technology save teachers time and or energy? Do
teachers have room for libraries of three to five hundred books? Are there other pressing
instructional needs? (p. 70). Simic highlights several guidelines to use when integrating
computers and reading:
1. Computer instruction in reading should focus on meaning and stress reading
comprehension.
2. Computer instruction in reading should support and extend students' knowledge
of text structure.
3. Computer instruction in reading should foster active involvement and stimulate
thinking.
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4. Computer instruction in reading should make use of content from a wide range of
subject areas.
5. Computer instruction in reading should link reading and writing.
Simic also stresses that learners should monitor their own learning and the computer
should not operate as a separate and isolated means of learning.
Roberts ( 1991) laid out three characteristics of a good computer program:
1. An appropriate computer program must contain reading selections in a wide range
of grade levels.
2. The best computer programs can be individualized to some extent.
3. The first computer programs selected for a new lab should require a minimal
amount of computer knowledge on the part of the student, thus assuring early
success (p.294).
Roberts contends that unmotivated students can benefit from computer instruction for
several reasons, the first being that a child who has experienced school failure will often
become reticent about attempting tasks due to fear of possible embarrassment or punitive
corrections. When students are exposed to successful experiences in reading, they
become positive about learning. This reading success can be reflective in all areas of
curriculum. Secondly, Roberts discusses how the underachieving, unmotivated students
may detach emotionally from the school environment by withdrawing from teachers and
other students. He found that many positive social interactions are enhanced when
children use computers and when children converse with one another as a result. Also,
children will start to view reading and writing as a communication technique and not as
an alienated process while in school. Roberts believes, "Teachers need to educate
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themselves about the better software programs and incorporate computerized instruction
into their classrooms. The result of this innovative approach could be academic success
for many students who otherwise might fail to realize their goals." (p.294)
Sponder ( 1993) states that "No other innovation has made a greater impact on the
environment than the computer" (p.3). He highlights, as did Loar (1992), that computer
innovations can range from wonderful and magical to normal and natural, just like real
life. He contends that computers can enhance homes and classrooms and help to
facilitate early literacy development. Sponder cautions that information technologies are
a powerful education tool and should not be taken for granted.
"Parents and educators must also learn how to use these technologies or risk losing
touch with children who are more familiar with sophisticated learning systems than their
teachers" (Sponder, 1993, p.3). He urges educators to learn how to use computer-based
writing and recording systems in order to use them to support their own traditional
reading programs. This system captures information about student performance and
reports back to the teachers and students. It gives students immediate feedback. Sponder
(1997) explains how the Accelerated Reader Program provides feedback information
about student reading performance, which in turn permits students to control their own
learning.
Motivational activities must provide a measurement of student accomplishment.
Sponder states, "Without reliable feedback about our learning performance, we can't
adjust our behavior in ways that will help us reach our goals; in fact we have no real way
to know whether we're meeting our goals at all. Even for the most intrinsically
motivated student, an external source of feedback is absolutely necessary to reinforce
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successful learning behavior." (p.9) Sponder explains the following as suggested
motivation activities to incorporate into the Accelerated Reader Program:
I. Access to Books. School libraries should have flexible schedules to increase
student book access.
2. Success (the prime motivator) with an activity will reinforce self-esteem and
lead us to greater challenges.
3. Accelerated Reader as a Motivator. Student derives pleasure from working
with this computer program that measures individual growth.
4. Self-Direction and Freedom of Choice. Students should know their own
reading levels and this empowers them to select books to meet their own
goals.
5. Read aloud to students. Students value read aloud time, no matter what the
age level, and they see the teacher valuing books also.
6. Variety-there is a great variety of books to read at every level.
7. The student reading log-students can see a daily record of achievement
8. Goal Setting- Written contracts for goals are spelled out and signed by both
student and teacher.
9. A word of praise, and a pat on the back. All students respond to praise and
recognition.
10. TOPS Report- Three opportunities to praise a student-assures that at least
there are people watching and caring about each chosen book.
11. Reading as a reward. The privilege of reading itself develops a love of
reading.
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12. Modeling. Greatly enhances reading motivation.
Paul ( 1996), while directly associated with developing the AR Program with the
institute for Academic Excellence, Inc., claims that the Accelerated Reader Program is
directed at enhancing and improving the literacy environment. "By enhancing the total
literacy environment both at school and at home, we can help students become better
readers." (p.8). Paul's report explains the importance of setting aside the sixty minutes for
Accelerated Reader each day. He saw this as a way to double the rate of reading growth
for the average students and triple the rate for disadvantaged students.
According to Paul, Vanderzee, Rue, and Swanson, ( 1996) the first order effects,
which are the students, will inevitably influence a host of higher-order patterns. The
following is a list of some possible causal relationships:
•

Success in reading motivates students to attend; increased attendance brings success
in other subjects.

•

Success in reading raises self-esteem; increased self-esteem motivates students to try
harder in other subjects; trying harder brings success in other areas.
Carter's (1996) views are different. She is concerned with the effects as stated.

"Although the computerized reading management program, AR, increases library
circulation and standardized test scores, it may have drawbacks. Carter states these seven
points of concern:
•

Reading in and of itself is devalued. By offering rewards for reading we are telling
our students that the event itself is not very rewarding so we offer a reward to get
them to participate.
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•

Tangible rewards lead to diminished motivation. When educators offer bonuses for
reading, they lessen the possibility that children will read voluntarily. The focus is
on the reward rather than the reading.

•

Limited title choice. She saw it as a by-product with the use of the program. The
choices were almost exclusively from the AR selection. The students declined to
read the other titles available in the library simply because they are not AR titles.
These students who restrict themselves or are restricted by outside forces to books
included in AR will never encounter what truly might interest them in other avenues.

•

Restricting material selection and collection all becomes part of a commercial
venture. What better way to increase the titles in the library if not by limiting your
choices to those that will support such a large investment?

•

The skills required for independent selection of materials. She felt that students
would never allow themselves to grow in developing the skills necessary to
searching out the title or authors that they find interesting. Scoring points would
remain in the forefront of their purpose for searching out the next title and whether or
not it falls within their zone area. Often books don't circulate because children don't
want to read them. There's little to be gained by any system that encourages kids to
read unpopular materials.

•

Testing rather than independent need, drives the students. Lifetime readers read
aesthetically. These affects take the back seat when the concern becomes "Can I
pass the test?" The emphasis on correct answers underscores the concept that there
is only one way to read a book, thus discouraging divergent opinions and personal
response.

9

•

Does the program really make the best use of a school's resources? She felt that
direct instruction on test taking skills could deliver part of the same service in a more
straightforward way
Taking into consideration alternative views expressed, educators need to examine

their own teaching practices that have worked well in the past and establish these
principles that will produce able, independent learners and readers. Although we can
ascertain the positive benefits to computerized reading programs and awards, there may
be greater negative consequences to their use. "The Program alone cannot create better
lifelong learners." (Prince and Barron, 1998).
Implementing ARP at Morgan Middle School
Despite the concerns over the AR Program, the positive effect of ARP (Institute
for Academic Excellence, Inc.. 1997.) has influenced many schools and districts to
implement the Accelerated Reading Program. In 1996 25,000 schools across the United
States plugged into the Accelerated Reader Program. (Carter 1996)
Our school was one that chose to purchase the Accelerated Reading Program to
be used in the middle school reading classrooms. Two reading classes in this building
used the ARP as part of the daily reading program. I used a full implementation of the
Accelerated Reader Program while my colleague chose to use a limited approach. Our
goal was to enhance students' attitudes toward the act of reading as intrinsically
enjoyable and rewarding. We considered these questions throughout the year:
Will students begin to set their own goals toward reading levels?
Will students improve their attitude about reading?

Will our students read more?
The Partial vs. Full Implementation Classroom
Partial Implementation Classroom
The students in one reading classroom were given ample opportunity for book
selection, free time to read, and time to test on the material read. These students receive
points according to their test scores, and these points were then applied to the individual
goals for the year. The tests were taken after the completion of each book. The students
took objective multiple-choice tests during a scheduled time. The testing procedure was
very easy for the students to learn, and they were able to use the computer independently.
These tests consisted of five, ten, or twenty questions depending on the length and
difficulty of the text. The questions consisted ofrecall of events and details in the story.
The tests checked for levels of comprehension.
When the students finished taking the tests, the computer quickly scored the
results and provided immediate results to the students. Easier books had five questions
and the students needed to score at least three correctly for a passing average, The longer,
more difficult books had ten or twenty questions, and the student needed to achieve 70%
correct for a passing score. These points were recorded for each student. The students
later "cashed" these points in for prizes. Samuel (teacher in alternate method classroom)
and myself met at least twice a week to compare notes, evaluate reports, chart growth and
development of students. The computer program allowed the tracking of student-test
scores accessible at any time.
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Full Implementation Classroom
Reading Attitudes & Interests

Prior to the program implementation, the classes were each given four different
surveys, which reflected their attitudes and interests. Three surveys (appendixes B) were
given to the students and one (appendix C) was sent home to parents requesting their
opinions about their child's reading habits. Surveys were taken again in the middle of the
year and the results were tabulated at the end of the school year. After comparing the
results of all surveys, we found that the students did read more often and the variance of
chosen texts changed consistently over the year. When asked about their attitude about
reading in their free time, the students' responses showed that they had become positive
about their reading experience.
Goal Setting

The full implementation process began with teaching the students to set goals.
Students' serious involvement in their reading success required commitment to their own
goals, rather than the teacher imposing a set of rules that can often be challenged. The
process of challenging students to set their own goals held them accountable at our
conferences.

Modeling goal setting for the students involved talking through the

choices and plans they would make for their own reading. (Appendix D)
Students completed the reading-goal record, which also served as the basis for a
conference with the teacher. (Appendix E) At the middle and end of each grading period,
each student planed and scheduled a Goal Progress Conference with me. The student
was responsible for leading the conference. Writing up a plan for the conference assisted
the student in learning the language for such a conference. Then I was responsible for
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modeling plans that the student might make by talking through a variety of such plans.
Some conferences would cover all sections of the sheet. (Appendix E) Others would
focus on the sections that best described the progress that the student had seen in his/her
work.

Benefits.from the Conferences
Becoming responsible for holding such conferences helped students to set goals,
to become aware or their own growth, and to be able to describe successes and
frustrations that may occur. Conferences involved students in the evaluative process.
Conference sheets and goal records completed during a grading period provided
accountability to the student, to the parents, and to the administration. As students set
goals and planed for their conference, they become aware of the actual minutes they
spent on their reading tasks, how they handled times when they were unable to
concentrate on their work, and ways in which they avoided bothering others.
Students' understanding grew in the importance of choosing books carefully,
recognizing reasons for abandoning a book, and paying attention to the reading habits and
responses other students made in their reading. Students also began to assume
responsibility for their own growth rather than expecting a teacher to plan, manage, and
evaluate their progress. Some found that a major task that must be mastered initially is
using their available reading time wisely. Students also became aware of the need to
store their records, since recalling information was vital. Some set goals for increasing
the actual number of pages or books they would read within a specific amount of time.
Some often chose to build word files in addition to recording the number of pages read.
They also learned where, when, and around whom they could read the most successfully.
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The students were also given the opportunity to earn and build points for the books read
and tested on throughout the year.
Mini-Lessons/Student Responses (adapted from Beach and Marshall 1991)
The AR tests check for levels of comprehension, so the vital implementation of
min-lessons and reading strategies outlined here reinforce attaining higher levels of
critical thinking. Daily reading paired with mini-lessons and student responses provided
not only an avenue for engagement, but also a structured learning environment, which
remained focused on combining literature with writing. The mini-lessons were provided
to students to develop and utilize reading strategies in response to an ongoing need.
Within the AR Program the students were exposed to guided imagery, story analysis,
and creative explorations. Reading strategies became a primary focus in the class. To
remain focused on what my lessons would entail I kept four questions in mind.
1. What activities will I use and in what order?
2. What should I include in my directions?
3. How do I show them how to do an activity?
4.How will I format an assignment to encourage response?
Promoting Books
As part of the full implementation process I provided several options to promote
literature to the classes:
•

Book talks. The students shared in book talks (appendix F) and small and large group
discussions. Their own classmates were the critics. This provided insight into what
other students might be interested in and were reading. This brings in a variety of
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high interest books into the classroom. Highlights and opinions lead other students to
read these books at a later date.
•

Book lists. By bringing into the classroom lists that are broken down according to
categories, students and myself were developing a database of collections.

•

Displaying peer recommendation cards. Students word of mouth can carry a lot of
weight. Peer influence fosters recommendations for students to read what others are
reading. Star ratings and summaries are posted on a common bulletin board.

•

Displaying posters and promotional material. Through publishers and book
distributors posters and pictures of authors can be obtained to display in the
classroom. Local authors speaking to classes and Internet talks with authors and
publishing companies are available to educators.

•

Arranging for small group book clubs. I also implemented book-based clubs within
the five classes. These were based on students' reading interests. They became
motivated to attend these extra literature sessions during lunches, before school, after
school, and during advisor/advisee time.

Planning Mini-Lesson Instruction (Beach and Marshall 1991)
Defining the needs of the students
Defining the problems that may constrain the students' ability to develop and
grow in reading was a key goal. Student may be reluctant to share in groups or may not
read enough to feel knowledgeable about the texts shared. What teachers must ask
themselves:
I. What skills do my students already posses in reading and responding?
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2. What skills do they have that are underdeveloped or seldom used in articulating
response?
Determining an instructional purpose
It is important for the teacher to assess the students' needs. That will then lead to

a purpose, which leads directly to an activity. Remaining constant on updating of
students' needs is vital. This provides students a working knowledge, which reinforced
participation. Question I asked were:
1. What do I want to accomplish by using certain activities? The teacher can assess likes
and dislikes.
2. How will assessment of students' needs lead directly to a proposed activity?
ldentffying student characteristics
Initial assessments on students' needs were implemented by preliminary writing
activities. Based on the responses from the students I was better able to determine their
skills and needs. Assessing these writing assignments will help determine the degree to
which students are employing a strategy. Modeling a think-a-loud procedure provided the
students with an idea of what I expected. Step by step explanations based on their skill
level were given.
Set up of classroom
While I planned for instruction, I also needed to focus on optional ways to organize my
room:
•

Solo writing. Students were engaged in free writing or journal entries on their own.
These entries would later be used for sharing in pairs, small groups, or large groups.
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•

Pairs. Opportunity for students to share informal writing, question-asking or think-aloud responses. Reader feed back is immediate and it provided motivation.

•

Small Groups. This provides the student with the opportunity to share responses.
They allow students more time to share with each other. Accountability for success
of the group is placed with the students. These were not teacher directed. Also, small
groups were divided often according to task. A reluctant student may be more
willing to join a group engaging in developing a video response, thus participation
and success are guaranteed.

•

Large Groups. Wider range of perspectives were the focus of motivation this group.
This also gave me time to demonstrate strategies to the entire group at one time.
Serving as facilitator of the large group's discussions caused students to become
responsible for group discussions and respond to each other. Collaborating with each
student to better understand the texts provided for ample opportunities for each to
make a positive contribution
The students were becoming better readers through utilizing creativity, deeper

thinking, and self-analysis. Time was given for the students to share and evaluate their
thoughts with others. A higher level of thinking was built into a daily reading plan. I
needed to remain focused on critical thinking skills. These skills developed over time as
a natural capacity. These practices were not a set oflesson plans, but a development for
guided response activities.
Community of Support

Students were never without a book at any time throughout the year. Each core
class (Science, Math, Social Studies, Reading, and Language Arts) along with
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Advisor/ Advisee remained focused, donating 20 minutes each week from their
curriculum to ARP. (Appendix G) While the students reported to reading class every day,
each knew the value that the entire team of teachers was putting on their reading and
success as readers.
This time, plus lessons in reading class, which met every day for a full class period,
assisted these students in the complete reading program. This support, plus active
involvement with the literature, was all part of the full implementation process. Along
with this exposure, additional support was also given at home. Credit for time spent
reading at home provided student's motivation to get more read. A parent compact
(appendix H) was distributed and discussed with each parent. The parents were actively
involved with their students reading program while the student was home. This made a
vital connection between home and school. With this compact and reports available to
parents, the students were being supported not only at school for their achievements, but
also at home.
Across each curricular area, the importance of reading and instilling the belief that
the process works was essential. How each reading teacher implements the ARP in the
classroom will determine the success and motivation level of the students. To ensure
growth and increase reading scores, each and every teacher will need to fully implement
the ARP and impress upon the students the importance of reading and how reading works
for them individually.

Findings
We found that the students did improve their reading levels utilizing full
implementation. The information displayed on Appendix I shows the results for partial
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implementation compared to full implementation. The group exposed to partial
implementation took ninety-three tests, while the full implementation group took onehundred-sixty-three tests. The partial implementation group passed seventy-two tests,
while the full implementation group passed one hundred forty-four tests. This resulted in
a comparison of74.9 percent correct for partial implementation as opposed to 83.7 for
full implementation.
In comparing these totals between the two groups, we found that seventy more
tests were taken with full implementation, thus showing that the students remained
focused and motivated. The full implementation group scored at a higher percentile
correct and read more books. Comprehension was moving up at a quicker rate with fullimplementation. The ARP provides the opportunity for students to see their success. This
reinforces the idea that reading is fun. The students view success itself as a motivator.
Learning information can serve as important tangible feedback that helps students
discover an intrinsic love for reading. The points serve as a quantitative measure of
reading practice and not as a tangible, extrinsic reward.
Appendix J shows the number of tests taken between the two groups and displays
the total points earned. Full implementation students scored five-hundred-seventy points
out of a possible seven hundred-fifty, while partial implementation students fell to twohundred-fifty from a possible four hundred.
These findings showed the positive influence that the group exposed to full
implementation experienced during the process. More books were being tested and
passed with full implementation as compared to those with partial. The initial questions
were addressed again at the end of the year. Our students improved their attitude about
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reading, set their own goals toward reading levels, and read more books toward reading
levels. These results are evident from the charts.

Implications
What each teacher must determine for himself/herself is the answer to four
questions posed by Simic, when determining whether or not he/she would implement the
program. (1993) Each instructor can only answer these for themselves. Am I willing to
use the technology? Will it save me time? Is there room for a library? Are there any
other instructional needs? From here the building can proceed in implementing a
successful program. A team of teachers, a grade level of teachers, or an entire building of
teachers has to want and be willing to move forward toward this change.
Every reading teacher would need to take on the responsibility to implement the
basics of a quality literature program and use these with the AR Program. Reading
should be viewed as a powerful, thought-provoking experience. As teachers ofliterature
we need our students to exercise critical thinking in order to construct meaning and build
a relationship with text.
As a continuous process of learning, the teachers involved with the AR Program
will grow in their implementation of this process. We need to continuously develop an
understanding that reading, writing, and sharing of literature is a process. The teaching
will become effective when instructors are tuning into the edge of the children's learning
ability while building for an independent learner. This program gives teachers an
excellent source of daily recording that helps to find this edge. Instruction can then be
built into independent activities. These activities will engage the students in the process
of their own learning. Instruction should engage the students by finding what interests
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them through specific questioning, prompting for self-monitoring in their reading, and
rewarding the students for their growth. These all work together to build the child's
desire to know more.
Teaching methods change over time in relationship to the students' needs and to their
responses to the literature. The knowledge of reading/writing along with the records that
are accessible through this program are key to making this shift possible. With the ARP,
we were able to guide and motivate the students to read text that they found interesting
and level appropriate. There needs to be a connection between reading, writing, and
thinking. Lessons should be fully implemented in making that connection.
Many people are convinced that computers and associated software are the answers
to all of our educational problems. Computers can help in the office with bookkeeping,
in the classrooms with pinpointing specific scholastic problems and correcting these, and
motivating the students to participate in tasks that they usually find mundane. Change is
not easy to gain in the educational system. Decker's conclusions contend that. .. "The
computer can support instruction for the various learning styles, but not without quality
help of a knowledgeable, creative, and caring teacher who recognizes, respects, and
provides for the many differences among his/her students and who realizes that the
computer may not be for everyone". (p.14) It is widely believed that computer assisted
instruction will create significant increases in children's reading ability, especially
comprehension. The factors that influence comprehension played an important role in
developing this program into the classroom.
•

First the students needed to feel that they were able to regulate their own learning by
playing an important role in this process or goal setting.
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•

Secondly, the students were taught strategies within the context of their reading
program. Their attention was focused on the understanding of the text at hand rather
than on separate skills.

•

The last factor builds the teacher/student relationship. Much about what the children
will learn about reading will develop from these experiences in class and in
interacting with each other.
Each student must feel as if they are responsible for the success oflearning. The study

of literature within the classroom becomes useful because it provides the knowledge that
students will use when they come to function as future adults.
As a building, the goals were to increase reading scores. The eighth grade curriculum
supports students in obtaining this goal. These students were engaged in reading and
reflecting on their progress through observing, reflecting and becoming actively involved
in their progress. When our students were reading, writing, speaking and listening about
literature, connections were made for comprehension. This active study of literature
greatly enhanced students' ability to synthesize and think critically about the materials
that they had read. We worked as a community of educators to implement the
Accelerated Reading Program in the classroom by setting individual goals and building
active participants in the learning/teaching process.
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Appendix A

Accelerated Reader
Zone 1

Zone2

Zone3

Zone4

Zones

Zone6

0

Zone7

Zone8

Zone9

Zone 10

Zone 11

Zone 12

00

Appendix B

How often Do You Read?
Never •

•

•

•

•

•Every Day

How Much Do You Like To Read?
Not At All 1

2

4

3

5

6

A Lot

How Much Do You Enjoy Literature?
Not At All 1

2

4

3

5

6 A Lot

During You Leisure Time, How Often Do You:
Never

1.

watch TV or video or listen to the radio

2.

listen to music

3.

sit fantasizing and dreaming

4.

draw and paint

5.

read stories

6.

read novels

7.

read comics

8.

read poetry

Now& Then

Nearly
Every Week

Nearly
Every Day

Appendix C

How Often Does My Child read at home?

Never

•

•

•

•

•

•

Every Day

Appendix D

Student Activity: A Daily Reading-Goal Record
Directions: Fill out reading-goal record every day. Place the completed record on the
comer of your desk at the beginning of each day. Store your record in your reading
folder. This completed folder will become part of your conference with your teacher.
You are responsible for scheduling at least one teacher conference every two weeks. You
may schedule more if you like.

Name:
Date Begun:
Book Selected:
Author:
Publisher:
Reasons for Selection:
Difficulties Anticipated before Reading:
Special Help Requested from the Teacher:
Pages read during first reading Session:
Difficulties encountered:
Questions you would like to have answered:
Goal for next reading Session:
Teacher Response:
Date:
Changes in Goal set at the end of last session:
Pages Read:
Difficulties Encountered:
Questions for Teacher:
Date set for problem or sharing conference with teacher:
Goal for next session:
Teacher Response:

Appendix E

Student Activity: Reading-Goal Progress Conference Form
Name:
Date of Conference:
Book or Books read:
List the goals you have reached:
List frustrations, questions, special needs you have that will assist you in achieving your next goals:
Describe changes you have seen in your growth as a successful reader:
What grade do you feel your work deserves? Justify your request with evidence:
Describe ways in which you have shared your reading:
Describe the general contents of your reading record cards:
Teacher responses:
Reading-record cards filled or displayed:
General goal(s) you will work toward, beginning with your next planned reading session:

BOOK TALK
1. BE BRIEF - MAKE IT ABOUT TWO OR THREE MINUTES.
2. GIVE THE TITLE AND THE AUTHOR OF YOUR BOOK.
3. GIVE A ONE BREATH SUMMARY OF THE BOOK (WHAT YOU READ).
4. MENTION THE MAIN CHARACTER.
5. TALK ABOUT ONE MAIN EVENT.
6. WHY DID YOU PICK THIS BOOK?
7. WOULD YOU RECOMMEND THE BOOK?
8. CHART ANY "BOOK TALK" YOU GIVE THIS YEAR ON THE BACKSIDE
OF THIS PAPER.
9. TITLE & AUTHOR OF BOOK - DATE OF "BOOK TALK".

Appendix G

ACCELERATED READER DAYS AND SUBJECTS

MONDAY - LANGUAGE ARTS20 MINUTES
TUESDAY - ADVISOR / ADVISEE 20 MINUTES
WEDNESDAY - SOCIAL STUDIES 20 MINUTES
THURSDAY - MATH - 20 MINUTES
FRIDAY - SCIENCE - 20 MINUTES

EVERYDAY - BEADING 40 MINUTES

Appendix H
PARENT COMPACT
As a parent/guardian, I _ _ _ _ _ _ _ _ _ _ _ _ , will
•

See that my child attends school regularly and in time.

•

Talk to my child every day about reading activities at school.

•

Read to and with my child at home.

•

Discuss reading problems with my child and help them to set reading goals.

•

See that my child is checking out books on a regular basis.

•

Encourage my child to communicate with teachers about their assignments.

•

Communicate regularly with my child's teachers.

•

Be familiar with what my child is learning in school and insist that assignments be
completed on time.

•

Compliment my child to make responsible use of free time.

•

Support the school in developing positive life-long learning skills.

Date _ _ _ _ _ _ _ __

Name - - - - - - - - - - - - -
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